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To assist in such plannihg,

we wrote LZ lndicators of
Restorative Practices

lmplementation : Checklists

for Administrators.

Gregory, A., Ward-Seidel, A., Carter, K., &

Kotomraju, V. (20L9). L2 lndicators of
Restorative Practice lmplementation: Checklists

for Admi nistrators. Unpublfshed report, Rutgers

University, New Brunswick, NJ"

(Also see Gregory & Evans, 2O2O, RJE NEPC

brief)

htt ps : //nepc. co I o ra do. e d u/ n ews I ette r'/2020/0 1

lrestorative-justice

12 lndicators of

Practices
lmplementation:

Checklists for Administrators

September 202O

Version 2.1
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SF's initial steps to assess collective will for
San Francisco Unified School District

Restorative Practices
Whole-School Implementation

Guide
Restorative Practices, when broadly and consistently

implernented, will promote and strengthen positive school
culture and enhance pro-social relationships within the

school comrnunity.
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RJ coordinators' equity initiatives were broad in scope:

r lncreasing student agency and leadership

opportunities;

Changing policies/practices that have an unfair impact
on some student groups;

Engaging students and adults in open dialogue about
ma rgina lizing institutional practices;

lmplementing social justice education and culturally
responsive instructional practices.



lntensive

lnte rve ntions

Tler 3 RJ Practices:

Farnal flestorative

Canferen*rn6 firentry

Targete d I ntn rve ntklns

IFr I RJ Practices:

Aff ecti ve Staternents, Restorative Dialague,

Reiponslve Circlm {problem solving and r*pairing
h arrn ), Confl i ct Coach ing, ? eer Med i ati on

Unive rsal/Preve ntion Focus

Developi ng Soci aUtmotiond Capacity

Bui ldi ng Rel ationshi ps and Cornmunity

Tier 1 RJ Practices:

Affective |anguage, Hestorative dialogu ,

txplicit practices to confro nlraaallsocial {influstice

Additisnal fil prindples

guiding the BCS proiect:

. Integrate social and raeial

iustice into ftl
programming

' Promote fair process and

prccedural justiee

' Lift up the 
ovoices'of 

those

who have been

marginalizrd

' Prioritize cultural

cornpetence and relevance



Community-Building Circles (6 minutes)

Restorative Justice in Oakland Schools: Tier One. Community Building Circle

Students from MetWest High School in the Oakland Unified School
District (OUSD) facilitate, participate in and reflect on using the Circle
in the classroom to build community and relationships. The video
highlights the process and elements of a community building Circle.
8!El&^u!reuu!c{eEl{steillv:.8d!bs(]I!,D-!w

'7WW



It will help staff grow... because it's not just
students that are a part of the circle, it's the
teachers too and that's important because
they need to understand where we're coming
from... and they could understand, maybe
that's why l'm not in the mood today or what
happened this morning or last night may
cause me to act out during the day...

(Student, 2OL7l
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"Restorative q uestions"
Questions to ask the disputant
. What happened? What were you thinking about at the time? What

have your thoughts been since?
. Who has been affected by what you did? In what way have they

been affected?
. What do you think you need to do to make things right?

Questions to ask those harmed or affected
by the incident
. What did you think when you realized what had happened?
. How has this affected you and others? What has been the hardest

thing for you?
. What do you think needs to happen to make things right?

From (Costello, Wachtel, & Wachtel, 2010)



Restorative I nterventions

Restorative lnterventions are responses to discipline incidents
that include:
. A problem-solving process (what happened, what people

were thinking/feeling, and who was impacted)
. Plans for

. repairing the harm,

. skill-building, and/or

' community building (e.g., community problem solving, peer mediation,
restorative conversation, restorative conference, restorative circle, re-entry
circle)

' Follow-up to ascertain whether plan was accomplished and
harm repaired
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Anyoh, Gregory et 31., 2016
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Example of a restorative conference (15 min)

. Look for: Roles of people in the room, structure of the conference,
and comprehensive nature of the action plan

o Video L: Restorative pre-conference video
htt ps : //www.vo ut u be. co m /watc h ?v= kd p8 N W6 Q5 zw
. Derrick and David had a physical fight, which included prior

incidents of homophobic and racist epithets.
. The facilitator introduces Derrick and his parents to the

conference process. They ask him to provide explicit details
about the discipline incident and ask him if he consents to take
responsibility and join the conference.

. We will watch the end 10:40-12:00
. Video 2: The actual conference

htt ps : //www.vo utu be. co m /watc h ?v= kd p8 N W6Q5 zw
. 00-5.00 lntroductions and Guidelines.
.2L.22-29.00 Action Plan discussion, one-word closing.
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Additional videos for your future reference:
Re-entry circles (10 minutes)
. ln this video, a re-entry Circle welcomes a student back to school

following an absence due to incarceration and the Circle also focuses
on the process of making a plan to support his education going
forward. The Circle takes place at Bunche High School in OUSD.

. OUSD and Restorative Justice for Oakland Youth collaborated to
produce the video.

. https: [Urww.youtu be.com rwatch.?v=u5j 26 Pi ptyc
' t0:00-10.00)

As you watch, consider the possible SEL skills staff and students may
develop through this circle process.



3 Tiers of Restorative Practices

' Focus: 3 Tiers of Restorative Practices
Time:6:20
Who & Where: Oakland Fremont High
Grade Level: High School

' Description:
. This video outlines three tiers of Restorative Practices.

. https ://www. m o rn i n gs i d ece nte r. org/tea ch a b I e-
moment/lessons/restorative-i u sti ce-oa kla nds-fremont-high

. Tier 2: lnterventions like mediation, harm circles and conflict circles
so that everyone can "hear... everyone's side of the story" and
relationships can be repaired, issues can be resolved.



{7 minutes}
How to lntroduce and Conduct Restorative Circles

https : I /www. morni nesidecenter.ors /teacha ble-
moment fmro cmffiatiVe - CircTe5-s c h o o I

Focus: How to lntroduce and Conduct Restorative Circles in School
Time:7:03
Who & Where: Pinellas Country Schools
Grade tevel: K-8

Description:
. Administrations and school staff talk about their exoerience rolline out

Restorative Circles in their school startine in Seotember-from an-first eo
round of "what did vou do this summer?t to "virhat's vour one eoal thai
you'd like to achievej in chorus" to more meaningful Circles ovei time.

. Staff discusses the impact of Restorative Circles on relationships in their
classrooms with students, between students, and how Restoritive Circles
have promoted student voice and improved the school's culture significantly.

. Reflection question: What Social Emotional Competencies might students
practice in iircles?

essons



Restorative Discipline, Restorative Circles & SEL

r htt os:l /www.mornin sid ece nte r. or teachable-moment lessons a lte rn ative-
school-suspenston

Focus: Restorative Discipline, Restorative Circles & SEL
Time:3:44 min
Who & Where: Pearl-Cohn Entertainment High School, Nashville, TN
Grade Level: High School

Description:
At the start of the video, the staff at Pearl Cohn explain why they have chosen
restorative discioline ovbr punitive discipline at their school. Thi: school uses
Restorative Circles, in lieu 6f suspensiori in a collab-orative sp.acq they call "the
zone." The zone is where students meet in Circles first thing in the niorning, to
discuss behaviors and problem solve issues collaboratively. Students are able to
talk about what happened, share their perspective, and explore the impact of
their actions. Studbhts arri subsequently invited to reflect bn their behavior,
their needs, and the roles they play in conflict. They are encouraged to look at
the root of the challenging behavior or issue, own up, and move to correct it.



Lunch Break l1,:45am - 12: 30pm

Please remain in the Zoom link, so that we can rearrange breakout
groups for the afternoon session.

Feel free to turn off your microphone and camera.

L-

ffi#
M

I
I

!

& q
tJ m r df!+tr:I *t

I

:1

t
L

x H #

IJ: *'r,fl &lE

ffiffiN

,'*



RP and Discipline Policy Reform
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For convenience links are here. Full copies of
the code are available in the shared resource
folder.

. https : //www. b uffa I osch oo I s. o relcm s/l i b/NY0 19 L3 5 5 1/Ce nt ri citv/Do
main I 7 8 / CoC%20\8-19%208.p df

' http:'ipnilviqschpols,qrg {Ipqlkitslmpdql:qode/

. http ://www. svra cusecitysch oo I s. co m/tfi I es/fol d e r984/Code%20of%2
OCond uct%202019-20. pdf



Typical reform domains for Codes of Conduct

' A greater emphasis on accountable and restorative interventions
that will support students to improve their behavior and
experience greater success at school

' Differentiated responses to discipline problems for students in
grades Prekindergarten-S and studenti in grades 6-12

'A greater emphasis gn promotion of positive social behaviors and
prevention of discipline problems

. More precise descriptions of behavior concerns and violations
aligned to levels of specific interventions and consequences

. More limited use of out-of-school suspension, in-school
suspension, and removal of students from thd classroom.

{from: http://www.syracusecityschools.com/districtpage.cfm?pageid=984)
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RP and Discipline
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Responding to a Level 1 Behaviors
Level 1 behavior incidents are minor in effect and are to be addressed in the classroom. The expectation is that staff will
have invested time proactively to create a classroom community where they can utilize restorative strategies to process

the incident with students with the intent to restore, build capacity, and sustain community. Staff members are

expected to use the strategies cited below in response to Level 1 behavior incidents. For a detailed review of which
behavior categories are considered to be a Level L please refer to the next section of this document.

TABLE 1.

APPROPRIATE INTERVENTIONS FOR LEVEL 1 BEHAVIORS

Process the incident with the student
using affective questionslstatem ents

to assure there is a collective

understanding of what happened.

ldentify specific needs /provide
support to rneet community
expectations, routines and rituals.

lntroduce and/or provide examples of

ways to ask for help or respond to
conflict,

Strategieslexamples on ways to
rnanage feelings, opinions, actions

Rem inders/redi rections of a ppro priate

cla ssroom expectations

Maintain high expectations while
providing the support needed to
meet the expectations.

Use Fair Process to revist expectation
with student to promote capacity

building and assure feeling of
belonging

Fidelity check of school-wide systems
structures and supports for staff and

students
Repeat fidelity check for relevant
classroom and non-classroom spaces

lf persistent concern, develop behavior
support plan including social skilts

strategies and reinforcem ent
ldentify classroom/non-cl assroom
supports needed
Provide opportunity for staff to check
in and process with students
ldentify need for ongoing training to
bulld capacity to meet student needs.

Optional Administrative Actions Thst May Result in
Removing a student from instruction is not allowable for level one

Removal from lnstruction
behavior incidents.

Skill-Based Supports Staff/Ad m i n istrative Actio n s



Responding to a Level 2 Behaviors
Level 2 behavior incidents are also minor in effect and are usually addressed in the classroom. The expectation is that staff
will have invested time proactively to create a classroom community where they can utilize restorative strategies to
process the incident with students with the intent to restore, build capacity, and sustain community. Staff members are
expected to use strategies cited below in response to Level 2 behavior incidents.

Level 2 behavior incidents include: 1) repeated or significant incident(s) of Level 1 infractions, 2) disorderly behavior
towards another student, staff, volunteer, etc., 3) behavior that is generally managed with a brief intervention by an adult
present in that setting, and may include additional brief contact with support staff such as Deans, Social Worker, SERT or
other trusted adult. For a detailed review of which behavior categories are considered to be a Level 2 please refer to the
next section of this document.

TABLE 2.
APPROPRIATE INTERVENTIONS FOR LEVEL 2 BEHAVIORS

Rerni n de r / redirection icJe ntifi ecj

Leve I

Self-cha rting/relf ection of
strategie s

Skil I practice/role play

lndividual skill coaclring for
targeted student & aggressor in
bullyi ng/ ha rassm ent incid ents
"Chill Pass" and contract
Restorative circles to help buid
ca pacity

o Guided conversations using
restorative

questions
i Peace-keeprng Circle for problem

so lving
. Cornmunity Service (as restitution)
. Peer mediation (not to kle used fr:r

bullying or harassment incidents)
. Reflective essay
. Restorative back-to-class plan
o lm p ro m ptu co nfe re nce

ln

a

a

a

a

Optional Administrative Actions Thot May Result in Removol lrom lnstruction
Removing students is not recomendded for Level 2 behavior incidents. At most, an ln-school removal from instruction
minutes. Consider student's a8e and understanding for K-5,If the student is ultimately removed from class, an entry in
required for proper tracking of missed class time.

less than 15

Discovery is

Evaluate classroom expectations
and climate
Develop a student-skill plan
lnitiate support plan
Formalize check-in/out plan witlr
ad ult
Buddy Room
Dete ntio n
Alternative lnstruction Room for
less than 15 minurtes
Referral to Student Assistance tearn
for additional support before
return ing.

Check in/process with staff

Skill-Based Supports frfnff I Aidnrlnislrskivs Actions



Responding to Level 3 Behaviors
Level 3 behavior incidents are more serious in effect and are usually addressed outside the classroom. The
that staff will have invested time proactively to create a classroom/b u ild irrg community that can support
and the receiver of harm, repair harm, and restore relationships. Staff members are expected to follow
above in response to Level 3-5 behavior incidents'

For a detailed review of which behavior categories are considered to be a Level 3 please refer to the next
document.

TABLE 3,
APPROPRIATE INTERVENTIONS FOR LEVEL 3 BEHAVIORS

expectation is
both the doer
the flow chart

section of this

APPROPRIATE

Small group skill instrttction
Lessons in anger management,
conflict resolution, bus safety,
etc.
Restorative circles to help buid
capacity

Restorative back-to-class pla n

Staff-led mediation for incidents
involving equal power between
pe rson s
Restorative Circle
Opportunity for everyone to be
heard and trear eaclr other.
Restitution for property
incidents

r Develop a student skill
development ptan

r Referral to Student Assistance
tea m

r Loss of classroom/setting
p rivi leges

r Saturday school
r Alternative lnstruction Room
o Student-staff conference
o Change in classroom assignment
e Consult with School Resource

Officer
o Loss of transportation (bus)

privileges no more than 1 day for
bus behaviors (unless conflicting
with individual l.E.P )

Optional Administrative Actions Thot May Result in Removal from lnstruction
For Level 3 behavior incidents, it is an option to utilize an in-school removal from instruction for 1 day or less or an out-of-
school removal from instruction for l day or less, provided other, non-punitive interve ntions/su pports have been
attempted/offered. Any removal from instruction requires a positive restorative reentry be offered to the student.
Consider student's age and understanding for K-5.

Skill-Based Supports fitatt I #idrninist r utiv n h*tlans



Responding to a Level 4 Behaviors
Level 4 behavior incidents have a more serious impact ancl are addressed outside the classroom with additional support.
The expectation is that staff will have invested time proactivelV to create a classroo m/build ing community that can support
both the doer and the receiver of harm, repair harm, and restore relationships. Staff members are expected to follow the
flow chart above in response to Level 3-5 behavior incidents.

For a detailed review of which behavior categories are considered to be a Level 4 please refer to the next section of this
document.

TABLE 4.
APPROPRIATE INTERVENTIONS FOR LEVEL 4 BEHAVIORS

. lndividualcoaclring
su ppo rt staff .

. Self-care strategies
applica ble

by licensed

for staff as

Any staff actiorr should promote
reintegration/ support for all
sta keh olders
Consultation with related MPS
subject matter experts (Emergency
Management and Safety and
Security, General Counsel, Equity
and Diversity, Student Support
Se rvices)
Consultation with the School
Resource Officer
Refer to or review with Student
Assistance tearn
Pre-assessment team referral for
alcohol or drug incidents
Loss of transportation (bus)
privileges, 1-4 days for belravior on
the bus
(unless conflicting with individual
r.E.P )

o Check in/process with staff

Optional Administrative Actions That May Result in Removql from lnstruction
For Level 4 behavior incidents, it is an option to utilize a removal from school that does not exceed four days, provided
other, non-punitive measures have been attempted/offered. Any removalfrom instruction requires a positive restorative
reentry be offered to the student. Staff members are expected to use strategies cited in table 4 above in response to
Level 4 behavior incidents before removing a student from school (if necessary). Consider student's age and
understandine for K-5.

Restorative trarrsitiorr back to class
pla n

Neutral party mediatir:n
Fa nri ly Grou p Conference
Restitution for property i ncidents
Forrrra I Restorative Conference

a

a

a

a



Responding to Level 5 Behaviors
Level 5 behavior incidents are the most serious in effect and are addressed outsade the classroom with additional support.
Further, these behaviors are identified as expellable offences. The expectation is that staff will have invested time
proactively to create a classroom/bu ild inB communitv that can support both the doer and the receiver of harm, repair
harm, and restore relationships. Staff members are expected to follow the flow chart above in response to Level 3-5
behavior incidents.

For a detailed review of which behavior categories are considered to be a Level 5 please refer to the next section of this
document.

lndividual coaching by licensed
support staff.
Self-care strategies for staff as

applicable

. Restorative transition back to class
pla rr
Neutral party mediation
Fanri ly Grou p Conference
Restitution for property incidents
Formal Restorative Conference

r Any staff action should promote
reintegr-ation/ support for all
sta keholders

o Consultation with related MPS
subject rrratter experts (Emergency
Management and Safety and
Security, General Counsel, Equity
and Diversity, Student Support
Se rvices)

r Consultation with the School
Resource Officer

o Refer to or review with Student
Assistance team

o Pre-assessment team referral for
alcohol or drug incidents

. Loss of transportation (bus)
privileges, t-4 days for behavior on
the br-rs

(unless conflicting with individual
r.E.P )

o

a

a

a

Optionol Administrative Actions That May Result in Removal from lnstruction
For Level 5 behavior incidents, it is an option to utilize a removal from school for five or more days and recommend a

student for expulsion. lf there is a recommendation for expulsion, the student may be removed for up to 10 days' Any
removal from instruction requires a positive restorative reentry be offered to the student. Staff members are expected
to use strategies cited in table 5 above in response to Level 5 behavior incidents before removin8 a student from school
(if necessary). Consider student's age and understanding for K-5.

Skill-Based Supports $taff Ad m i n lstr a*iv e An*ionx



. District/school teams collaborative work time in
breakout rooms

Menu and
additional tools
available in
shared folder or
email
attachment
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Restorative Practices post training excitement!
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A teacher explained:

"...So many initiatives came our way. So, it's
hard to know what to prioritize...once you
leave a training you get in your classroom
and there's so much that they expect from
you.

...We have a training and maybe that next
week teachers will go in and use those
circles. Then it gets lost. .." {Korth, 2015}



.Clear vision and leadership from administrators

.Start with key opinion leaders - grow the change
within buildings

.Orient students to the rationale for the changes
and nurture student leadership to lead the
charge



lmplementation supports are crucial

m I



I m plementation su pports

. De monstratio ns/Co-fa ci I itation
. (experiential learning is key!)

. Performance feedback from coaches

. Booster workshops/Professiona I learning
communities

to teachers
.Accountability checks: Are initiatives

r feedback loops

happening regularly?



Today, we the following:addressed

decades

. Racial disparities in school discipline
racial justice issue.

change. Restorative Practices and policy

.School discipline reform, mindset shifts and
buy-in to facilitate transformation.

o Privers of the last
discipline reform.

of school

asa
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Harris Tia

From:
Sent:
To:
Subject:
Attachments:

McKinney Yolanda
Tuesday, July 13, 2021 12:33 PM

Harris Tia

Fw: RIMM contract
Updated Brandywine School District Revised Contract May 1 8 2021 signed 5.28.21.pdf

Yolondo McKinney, Ed.D. (she/her/hers)
Director of Secondory Educqfion
Brondywine School District
l3ll Brondywine Blvd.
Wilmington, DE 19809
(p) 302-7e3-s028
Google Voice 302-468-7 57 B

From: McKinney Yolanda
Sent: Friday, May 28, 2021,8:52 AM
To: ron.moore <ron.moore@rimminc.com>; Moore Ronald <Ronald.Moore@bsd.k12.de.us>

Subject: RIMM contract

Hi Ron.

Happy Friday! Here is the executed contract. l'll be in touch to discuss logistics once we close this year out.
Commencement is June 6th. Let's plan to meet shortly thereafter.

Yolanda

ltola"da ?l0cKa,ru+, td,D.
Director of Student Services

Brandywine School District
1311 Brandywine Blvd.

Wilmington, DE 19809
(pl302-793-s028
Google voice: 302-468-7 57 8
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"Every child deserves a chompion who will never give up on them, who understdnds the power ol connection, ond
insists thot they become the best thot they con possibly be." Rita pierson
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This contract is made effective as of June 28,2021, by and between Revitaltzing Inner-City
Males to Men, of 212Tory Street Middletown, Delaware 19709 (RIMM Inc.) and Brandywine
School District, 131 1 Brandywine Boulevard Wilmington, Delaware 19809.

1. DESCRIPTIOI\ OF SERVICES. Beginning on June 28,2021, RIMM Inc. will provide

the Brandywine School District with the following services:

O

. Social and Emotional Learning to enhance students' integrated skills, attitudes and

behaviors.

Improve self-esteem and attitudes about academics through character building
initiatives through Restorative Practices.

Enhance physical awareness and the importance of healthy living through sports and

fitness.

RIMM Program Deliverables:

Deliverable Description

Social/Emotional
Learning

Social and Emotional Learning (SEL) enhances students' capacity to
integrate skills, attitudes and behaviors to deal effectively and ethically
with daily tasks and challenges. Like many familiar frameworks
RIMM' s inte grated framework promotes intrapersonal, interpersonal
and cognitive competence.

Restorative
Practices

We utilize restorative practices to build community and help set positive
decision making when integrity of the community is challenged by
harmful behaviors. When students come together for restorative
interaction they sit in circles. Circle dialogue is a fundamental element
of restorative dialogue.

Basketball
Clinics/Program

The basketball program is used to promote healthy living and healthy
lifestyles. Students will learn the fundamentals of the sport while
focusing on fitness, cardiovascular exercise and the importance of good
physical fitness for healthy livine.



RIMM Budget for Program Supplies

2. PAYMENT: Payment shall be made to RIMM Inc.212 Tory Street Middletown,
Delaware 19709, or Direct Deposit. Brandywine School District agrees to pay the sum of
$$225.00lper day, $675.00 per week for the summer session from June 28,2021 thru
August 4,2021. Based on 3 sessions per day, 3 days per week (Tues., Wed., & Thur.)
The schedule contemplates 9 sessions per week (6 Middle School sessions, 3 High
School sessions) Brandywine School District will pay $75 for each session held, on a

weekly basis and only for sessions conducted.

In addition to any other right or remedy provided by law, if Brandywine School District
fails to pay the Services when due, RIMM Inc. has the option to adhere to such failure to
pay as a breach of this Contract, and may cancel this Contract andlor seek legal remedies.

3. WARRANTIES: RIMM Inc. shall provide its services and meet its obligations of this
Contract in a timely and workmanlike manner, using knowledge and recommendations

for performing the services which meet generally acceptable standards in RIMM Inc.'s
community and region and will provide a standard of care equal to, or superior to, care

used by service providers similar to RIMM Inc. on similar projects.

4. TERM: This Contract will terminate automatically upon completion by RIMM Inc. of
the Services required by the Contract. Brandywine School District will be required to
uphold the terms of this Contract for the entirety.

5. DEFAULT: The occurrence of any of the following shall constitute a material default

under this Contract.

a. Failure to make required payment when due.

b. The insolvency or bankruptcy of either party.

c. The subjection of any of either party's property to any levy, seizure, general

assignment for the benefit of creditors, application or sale for or by any creditor or
government agency.

Item Cost Quantity Total

Program Handbook $7.00 4st60 $3r5.00 / $420.00

Basketballs $35.00 10 s3s0.00

Total Cost $665.00 I t$770.00



6. REMEDIES ON DEFAULT: In addition to any and all other rights a party may have

available according to law , if a party defaults by failing to substantially perform and

provision, term or condition of this Contract (including without limitation the failure to

make a monetary payment when due, the failure to show for a scheduled session without

reasonable notice, cancelling more than 3 scheduled sessions), the other party may

terminate the Contract by providing written notice to the defaultingparty. This notice

should describe with sufficient detail the nature of the default. The party receiving such

notice shall have 3 days from the effective date of such notice to cure the default(s).

Unless waived by a party providing notice, the failure to cure the default(s) within such

time period shall result in the termination of this Contract.

7. CONFIDENTIALITY: zuMM Inc., and its employees, agents or representatives will
not at any time or in any manner, either directly or indirectly, use for the personal benefit

of RIMM Inc., or divulge, disclose, or communicate in any manner, any information that

is proprietary to Brandywine School District. RIMM Inc. and its employees, agents, and

representatives will protect such information and treat it as strictly confidential. This
provision will continue to be effective after the termination of this contract.

Upon termination of this Contract, RIMM Inc. will return to Brandywine School District
all copies of records, notes, documentation and other items that were used, created, or
controlled by RIMM Inc. during the term of this Contract.

8. NOTICE: Any notice or corlmunication required or permitted under this Contract shall

be sufficiently given if delivered in person or certified mail, return receipt requested, to

the address listed above or such other address as one party may have furnished to the

other in writing. The notice shall be deemed received when delivered and signed for, or

on the third day after mailing if not signed for.

9. ENTIRE CONTRACT: This Contract contains the entire agreement of the parties

regarding the subject matter of this Contract, and there are no other promises or
conditions in any other agreement whether oral or written. This Contract supersedes any

prior wriffen or oral agreements between the parties. The only condition RIMM Inc. will
participate in fundraising led by Brandywine School District Administration.

10. AMENDMENT: This Contract may be modified or amended if the amendment is made

in writing, agreed on and signed by both parties.

11. SERVABILITY: If any provision of this Contract shall be held invalid or unenforceable

for any reason, the remaining provisions shall continue to be valid and enforceable. If a

court finds that any provision of this Contract is invalid or unenforceable, or that by
limiting such provision it would become valid or enforceable, then such provision shall

be deemed to be written, construed, and enforced as so limited.



12. WAIVER OF CONTRACTUAL RIGHT: The failure of either party to enforce any

provision of this Contract shall not be construed as a waiver or limitation of that party's

right to subsequently enforce and compel strict compliance with every provision of this

Contract.

13. APPLICABLE LAW: This Contract shall be governed by the laws of the State of
Delaware.

14. SIGNATORIES: This Contract shall be signed on behalf of Brandywine School District
by Dr. Yolanda McKinney, Director of student affairs and on behalf of RIMM Inc. by

Ronald Moore, CEO and effective as of the date first above written.

Service Recipient

Brandywine School District

By: Yolanda McKinney

Dr. Yolanda McKinney, Director

Dr. Jason Hale/Angie Thomas
CFO' Brandywine School District/lVlanager of Finance

Bv: 4rLqiTbmzr-
"

Service Provider
Revitalizing Inner-City Males to Men

ny, RonaldtMoora
Ronald Moore, CEO


